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UNIQUE LEARNING (UL) POLICY 

1. AIMS AND OBJECTIVES 

Our Unique Learning Policy and Information Report aims to set out how our school will 

support and make provisions for pupils with unique learning needs (Unique Learners). It is a 

whole- school resource with the aim to address pupils’ learning differences, and instill in 

each child a lifelong love for learning that encourages them to aim high, work and achieve 

the best they can. 

 
It will ensure all unique learners are able to fully access the school curriculum by 

reducing/removing barriers to learning through a graduated approach-Assess, Plan, Do and 

Review. 

 

THE UNIQUE LERNING (UL) GRADUATED APPROACH. 

Assess: 

 
The school will analyse each child’s unique needs using the class/subject teacher’s 

assessment and experience of working with the child, details of previous progress and 

attainment, comparisons with peers and school expectation for the year group, as well as the 

views and experience of parents, the child’s views and where necessary, an online 

assessment profile (SNAP) as well as educational psychological assessments are administered. 
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Any parental concerns will be noted and compared with the school’s information and 

assessment data on how the child is progressing. This analysis will require regular review to 

ensure that support and intervention is matched to need, that barriers to learning are 

clearly identified and being overcome and that the interventions being used are developing 

and evolving as required. 

 

Plan: 

Planning will involve consultation between the teachers, Unique Learning Coordinator, 

parents and if necessary, external unique learning practitioners who work with the child, 

to agree the adjustments, interventions and support that are required; the impact on 

progress, development and or behaviour that is expected and a clear date for review. 

Parents may be asked to reinforce or contribute to progress at home. All those working 

with the pupil will be informed of each child’s unique needs, the support that is being 

provided, any particular teaching strategies/approaches that are being employed and the 

outcomes that are being sought. Some children, though not all children with Unique 

Learning Needs will have Individual Education Plan (IEP). 

Do: 

The class/subject teachers remain responsible for working with the child on a day-to-day 

basis. They will retain responsibility even where the interventions may involve group or one-

to-one teaching away from the main class. They will work closely with Teaching Assistants 

and Unique Learning Staff to plan and assess the impact of support and interventions.  

Review: 

Reviews of a child’s progress will be made regularly-at least two times per year. The 

review process will evaluate the impact and quality of the support and interventions. It 

will also take account of the views of the pupil and their parents. The class/subject 

teachers, in conjunction with the UL Coordinator will revise the support based on the 

child’s progress and make any necessary amendments in consultation with parents, the 

pupil and external professionals working with the child, if any.



5  

Responsibilities 

The Head of School, the Secondary and Primary School Heads and the Unique 

Learning Coordinator are responsible for determining the content of the policy. The 

UL Coordinator has the day-to-day responsibility for the operation of the UL policy 

and the co-ordination of specific provisions made to support individual child with 

UL. The class and subject teachers remain responsible for working with the child on 

a daily basis and should work closely with teaching assistants (TAs) and/or UL Staff 

to plan effective differentiation in class. 

The Unique Learning Team led by the UL Coordinator, coordinates additional 

support involving small group or one-to-one interventions in class and out of the 

main class. 

 
The Unique Learning Team includes; 

1. The Unique Learning Coordinator, 

2. The Unique Learning Teachers, 

3. The Teaching Assistants, 

4. The child’s individual learning facilitators and where necessary, the 

external professionals who are involved in the child’s schooling. 

 
They continually develop effective ways to overcome barriers to individual child’s 

learning, by assessing every child’s needs, drawing up appropriate learning targets, 

providing support for improvement and ensuring that exam access arrangement is 

made available where necessary. 

 
They work closely with Pastoral and Academic colleagues to ensure that a 

consistently responsive, whole-school approach is maintained and personalized 

learning goals are in place to help support and challenge every student to reach 

their potential academically, socially and emotionally. We acknowledge and 

emphasise that it is the responsibility of everyone in the school to ensure that every 

student is included, celebrated and catered for
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Monitoring and Evaluating: 

This policy will be monitored as part of the school’s monitoring and evaluation programme. 

 
Inclusion and Equality Statement 

Grange School is committed to delivering inclusive education to meet our children’s 

individual needs. We recognize the entitlement of all children to a broad and balance 

curriculum. We have adopted a whole school approach to UL practice and we 

acknowledge the need for high expectations and suitable targets for all children. 

 

 
LEGISLATION AND GUIDANCE 

 
This policy is based on the statutory Special Educational Needs and Disability (SEND)Code of 

Practice 2021. 

 

DEFINITIONS 

The Children and Families Act 2014 explains that a child or young person has special 

educational needs if they have a learning difficulty or disability. Grange School has 

adopted the term Unique Learners to describe children with special education needs, 

and we focus on their abilities, not difficulties or disabilities. We believe that most of 

the children are able to meet the same achievement standards as all children if given 

the necessary provisions and accommodations. 

Unique Learners: Yes, every child is unique in abilities, but for Grange School, 

unique learners refer to children who push the boundaries of “average”, whose 

individual learning needs are significantly different from most children of same age 

and class, and calls for special provisions and accommodations. 

They are children with dyslexia, autism, ADHD, dyscalculia, dysgraphia, gifted and 

talented, English as a Second Language (EAL) and more. 

Unique Learning (UL) is a term used to describe the provisions and 

accommodations designed to help unique learners in mainstream schools. 

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/398815/SEND_Code_of_Practice_January_2015.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/398815/SEND_Code_of_Practice_January_2015.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/398815/SEND_Code_of_Practice_January_2015.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/398815/SEND_Code_of_Practice_January_2015.pdf
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Gifted and talented children also have unique needs different from what is 

generally provided in classrooms. 

A child is considered gifted and/or talented when his/her ability is significantly above 

the norm for his/her age, requiring additional support and accommodations to 

challenge and stimulate him/her to maximise his/her potential. Gifted and Talented 

may manifest in one or more domains such as; intellectual, creative, artistic, 

leadership, athletic, or in a specific academic field such as language arts, 

mathematics or science. 

 
Unique Needs of Gifted Children: 

• There is the need for education to be filled to the child's intellectual level and 

areas of talent. 

• There is the need for the child to find "true peers"  other children of similar ability 

and age. 

• There is the need for an unusually responsive environment, as the child at high 

promise also requires extraordinary targeted input for the full realization of high 

potential. 

• There is the need for professionals who understand the accelerated developmental 

path of these children and who can respond to their, at times, accelerated and 

unusual emotional needs. 

 

Unique Learners (UL) Admissions: 

At Grange School, we recognize that students have varied interests, individual learning 

differences, and unique needs. As an academically selective institution, our primary aim is 

to offer places to prospective pupils who demonstrate the aptitude to thrive within and take 

full advantage of our rigorous curriculum. 

 

We welcome applicants with Unique Learning Needs on an equal basis with all other 

applicants. Admission decisions are made via a process completely free from discrimination 

on the grounds of disability, race, gender, or belief. 

To ensure that we can adequately support and develop a prospective pupil to their full 

potential, parents must partner transparently with the school during the enrollment process: 

 

Parents/carers are required to disclose any known, diagnosed, or suspected learning 

difficulties, disabilities, physical/mental health conditions, or developmental delays on the 
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Grange School Online Application Form. 

Accompanying diagnostic reports (e.g., educational psychologist assessments, speech and 

language reports, clinical evaluations) must be submitted alongside the standard application 

documents. 

 

Failure to disclose known unique learning needs at the time of application may result in the 

delayed provision of support, or the subsequent review and withdrawal of an offered place. 

 

Reasonable Adjustments for Entrance Examinations 

All prospective pupils seeking entry from Reception through Year 10 must complete our 

standard entry evaluations (School Readiness Assessment or Entrance Examinations in 

Literacy, Numeracy, and Science). However, the Unique Learners/Additional Learning 

Support Department will make reasonable access arrangements to ensure a level playing 

field: 

Based on the submitted diagnostic documentation, the Head of Inclusion may grant 

provisions such as extra time (typically 25%), rest breaks, large-print papers, or a separate, 

low-stimulus testing environment. 

 

All diagnostic reports and requests for examination adjustments must be submitted to the 

Admissions Officer at least 14 business days prior to the scheduled examination date to 

guarantee implementation. 

 

The Consultation and Placement Process 

An evaluation of an applicant with unique learning needs involves a collaborative review: 

The Unique Learners Coordinator reviews the child’s previous academic transcripts, 

confidential Head teacher reports, and specialized diagnostic reports. 

 

During the entrance assessment, designated Unique Learning practitioners may observe the 

candidate to evaluate their interaction with the environment and tasks. 

The standard admission interview will incorporate a discussion regarding the specific 

interventions the child currently receives. 

 

Students are placed in grades according to their age at September 1st of their year of entry 

to Grange School. Where it is considered to be of benefit to the student, they may be placed 

in a lower grade than requested. 

https://www.doris.school/schools/nigeria/grange-school/admissions
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Criteria for Offering a Place 

A firm offer of admission to a child with unique learning needs is dependent on the following 

parameters: 

• Academic Threshold: The student must meet the base baseline performance standard 

required in the Grange School Admissions Policy. 

• Resource Capability: The School must feel reasonably sure that it has the staffing, 

infrastructure, specialized resources, and organizational capacity to safely and effectively 

educate the child. 

• Peer Dynamics: The placement must not compromise the efficient education or safety of 

other pupils within the year group. 

 

Limitations of Provision 

While Grange School maximizes its structured one-to-one, small group, and in-class support, 

our facilities and school layout present certain structural limitations for severe disabilities, 

in that where highly specialized, intensive clinical intervention or full-time medical 

supervision is required, the Head of School reserves the right to advise parents that a 

specialized SEND setting would be in the best, safest interests of the child's development.  

 

Specialized External Professionals:  

The school is not responsible for the engagement and costs of external therapies and clinical 

interventions—including, but not limited to, learning facilitators, Speech and Language 

Therapy (SLT), Occupational Therapy (OT), Physiotherapy, and Educational Psychology 

Assessments. Parents must directly engage and pay these external providers. 

 

All Learning facilitators and external therapists working on the Grange School campus must 

meet our strict child safeguarding, academic qualification, and background check protocols. 

The school reserves the right to charge an administrative management fee to handle the 

onboarding, vetting, and daily scheduling of these third-party professionals. 

 

If an agreed-upon shadow teacher or required external therapy is withdrawn by the parents 

against the school's professional advice, Grange School reserves the right to suspend or 

withdraw the child's placement if their learning or safety becomes compromised. 

 

 

https://grangeschool.com/policies/Admissions-Policy.pdf
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UL REGISTER 

The School recognises its obligation to maintain a list of those with Unique Learners in 

school, so as to ensure appropriate support is given. Details of UL students are kept on 

the UL register which is managed by the Unique Learning Department.  

In keeping with the spirit of The Equality and Human Rights Commission guidance for 

reasonable adjustments for students with special needs and disabilities, 2015, we 

recognise and respect a student’s or parent’s request for their learning need to remain 

confidential and thus not to be disclosed to staff if they so wish, and in this way students 

and parents can ask for a student not to be entered onto the UL resister 

 

Safeguarding and Managing High-Level Behavioral Risks 

If a child’s behavior during a period of dysregulation or meltdown poses an immediate, 

unmanageable risk either by compromising physical safety (Safeguarding Risk) or 

continuously preventing other class members from learning safely (Severe Educational 

Disruption) the Head of School reserves the absolute right to enforce a formal suspension, 

which will be applied independently of parents’ consent.   

ROLES AND RESPONSIBILITIES 

The Head of School 

The Head of School will: 

• Help to raise awareness of UL at Governing Council Meetings 

• Monitor the quality and effectiveness of UL provision within the school and 

update the governing board on this. 

• Work with the head teachers and UL Coordinator to determine the strategic 

development of the UL policy and provisions. 

 

The Secondary and Primary Schools Heads: 

The Secondary and Primary School Heads will: 

• Work with the UL Coordinator and the Head of School to determine 

the strategic development of the UL policy and provision within the school. 

• Have overall responsibility for the provision and progress of learners with SEN. 

 

The Unique Learning (UL) Coordinator 
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The UL Coordinator will: 

• Work with the Head of School, Primary and Secondary Schools’ Head teachers, to 

determine the strategic development of the UL policy and provision in the school. 

• Have day-to-day responsibility for the operation of this UL policy and the co-

ordination of specific provision made to support individual unique learner. 

• Provide professional guidance to colleagues and work with staff, parents, and 

other agencies to ensure that unique learners receive appropriate support and 

high-quality education. 

• Advise on the graduated approach to providing UL support. 

• Advise on the deployment of the school’s delegated budget and 

          the resources to meet children’s needs. 

• Be the point of contact for external agencies. 

• Liaise with potential next providers of education to ensure that the school meets 

its responsibilities under the Equality Act 2010 with regard to reasonable 

adjustments and access arrangements.                                                      

Ensure the school keeps the records of all unique learners. 

 

Class Teachers 

Each class/subject teacher is responsible for: 

• The progress and development of every pupil in their class. 

• Working closely with teaching assistants, and/or other members of the unique 

learning team to plan and assess the impact of support and interventions and 

how they can be linked to classroom teaching. 

• Working with the UL Coordinator to review each pupil’s progress and decide 

on any changes to provision. 

• Ensuring they follow this UL policy
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Teaching Assistants/ Learning Facilitators: 

The role of teaching assistants involves: 

• Working with pupils to provide relevant support 

• Working closely with the class teacher, UL Staff to meet the pupil’s 

learning needs. 

• Supporting the whole class while the teacher focuses on teaching a child 

or group of children with unique learning needs. 

• Supporting small groups of pupils towards attaining t h e i r targets. 

• Supporting individual children towards attaining their  targets. 

• Being aware of the school’s procedures for the identification and 

assessment of, and subsequent provision for, pupils with UL. 

• Developing positive working relationships with parents and colleagues. 

• Assisting with the recording and monitoring of pupils’ progress 

• Attending Individual Education Meetings and team meetings, and 

undertaking relevant professional development trainings. 

 

The role of learning facilitator involves: 

• Working with individual pupils to provide relevant support both in class and one-
on-one sessions outside class. 

• Working closely with the class teacher, UL Staff to meet the pupil’s 

learning needs. 

• Where there are more than one child with UL, the learning facilitator 

support each of the children on one-to-one/ small group towards 

attaining their individual IEP targets. 

• Being aware of the school’s procedures for the identification and 

assessment of, and subsequent provision for, pupils with UL. 

• Developing positive working relationships with teachers and colleague. 

• Assisting with the recording and monitoring of pupils’ progress 

• Attending Individual Education Meetings and team meetings, and undertaking 
relevant professional developments programmes 

 
Pupils 

• The school will actively ensure the involvement of pupils in their education as follows: 

• Invite the pupil to attend all or part of planning meetings. 

• If a plan is written, discuss the IEP with the pupil 

• Encourage the child to comment on his or her UL provision through an appropriate 
method (example; drawing a picture or writing, talking about their learning needs). 
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• Involve the child in measuring their academic and behavioral progress. 

 

Parents/Guardians  

The parents/guardian roles are: 

• To provide every necessary school record at the point of the child’s 

admission into the school. 

• To attend planning meetings concerning their child and provide information 

on the child’s strength and weaknesses at home, background information 

on the child's history and development, and information on any family 

factors that may affect the child's learning. 

• To listen to their child’s teachers so they can practice at home, and to have 

the teachers hear their thoughts so they can follow through at school. 

• To offer insight into whether current strategies and instruction are 

helping the child learn and provide suggestions for change and 

improvement. 

• To keep careful records of their child's education, including any testing and any IEP 

reports. Find a way to file these carefully so that they have them on hand readily 

if needed. 

• To learn as much as they can about their child's special needs. 

• To accompany their child throughout important school and life transitions. 

Their input at each transition (from one-year group/key-stage to the other) 

can ensure that appropriate learning support are in place and increase the 

chances of the child's success in the new session. 

Admission Officer: 

• The admission officer is responsible for: 

• Requesting school/family records when a child starts school or transfers from 

another school/setting. This includes details of pupil’s family background 

record, academic and pastoral records, educational psychological assessment 

record and IEP if applicable. 

• Creating files and documenting all records of new pupils. 

• Referring new pupils with educational psychological assessment and individual 

education plan to the UL Coordinator. 
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• Referring new pupils with English as an Additional Language to the UL Coordinator. 

• Referring new pupils with record of being on the gifted and talented register in 

their previous school to the UL Coordinator. 

 
 
SEN INFORMATION REPORT 

The kinds of SEN that are provided for: 

Grange School currently has different provisions for a range of children with mild to 

moderate needs in cognition, behaviour, physical and social skills. 

Although with strong commitment to inclusive education, Grange School is aware that 

some children may have severe to profound needs and this require more specialized 

interventions and busy therapy schedules than what is being offered in the school. As 

such Grange school is not able to make provision for such children but would make 

appropriate referrals based on children’s peculiar needs.                                               

Grange School therefore provides support for the following categories of needs: 

• Cognitive needs- Children with specific learning difficulties; dyslexia, ADHD, autism, 

dyscalculia, dysgraphia and their comorbidities. 

• Communication and interaction needs – Children who may have difficulties with 

expressing themselves or may not grasp the rules of social interaction, but have shown 

potential for academic work. 

• Social, emotional, and mental health needs – emotional needs can manifest in many 

ways, including those who become withdrawn or who display challenging behaviour. 

• Physical needs – Children who may have no significant cognitive difficulties but with 

physical impairments that require additional support (provided by the parents) to 

navigate the school environment (including stair cases over three floors). 

• Gifted and Talent Provisions Needs- Gifted or talented in specific subjects and skill 
areas. 

• EAL- English as an Additional Language
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Identifying pupils with SEN and assessing their needs 

 
We assess each pupil’s current skills and levels of attainment on entry; during entrance 

exams, which will build on previous settings and Key Stages, where appropriate. As 

students perform in school, class teachers make regular assessments of progress for all 

and identify those whose progress: 

• Is significantly slower than that of their peers starting from the same baseline 
 

• Fails to match or better the child’s previous rate of progress 
 

• Fails to close the attainment gap between the child and their peers. 
 

• Widens the attainment gap. 

This may include progress in areas other than academic attainment, for example, social 

skills. Slow progress and low attainment will not automatically mean a pupil is recorded 

as having UL. When deciding whether special educational provision is required, we 

start with the desired outcomes, including the expected progress and attainment for 

the child’s class. We use this to determine the support that is needed and whether we 

can provide it by adapting our core offer, or whether something different or additional 

is needed. 

Consulting and involving pupils and parents 

We have an early discussion with the pupil and their parents when identifying whether 

they need UL provision. These conversations make sure that: 

• Everyone develops a good understanding of the pupil’s areas of strength and 
weakness. 

• We take into account the parents’ concern for the pupil. 

• Everyone understands the agreed outcomes sought for the pupil. 

• Everyone is clear on the next steps. 

• Notes of these early discussions is added to the pupil’s record and given to their 
parents. 

• We formally notify parents when it is decided that a pupil will begin UL support. 

Assessing and reviewing pupils' progress towards outcomes 

We follow the graduated approach; the four-part cycle of assess, plan, do, review. 

The class or subject teacher works with the UL Coordinator to carry out a clear analysis of 

the pupil’s needs. This draws on: 
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• The teacher’s assessment and experience of the pupil 

• Their previous progress and attainment or behaviour 

• Other teachers’ assessments, where relevant 

• The individual’s development in comparison to their peers. 

• The views and experience of parents. 

• The pupil’s own views. 

Further assessments if necessary: 

• The Special Needs Assessment Profile (SNAP). 

• The Educational Psychological Assessments. 

• The assessment will be reviewed regularly. 

All teachers and support staff who work with the pupil are made aware of their needs, 

the outcomes sought, the support provided, and any teaching strategies or approaches 

that are required. We review the effectiveness of the support and interventions and their 

impact on the pupil’s progress at least twice in a year. 

Supporting pupils moving between phases and preparing for adulthood 

Through detailed reports, we share information with the school, college, or other 

institution the pupil is moving to. We agree with parents and pupils which information 

will be shared as part of this. 

Our approach to teaching pupils with UL 

Class/subject teachers are responsible and accountable for the progress and 

development of all the pupils in their class. 

High-quality teaching is our first step in responding to pupils who have SEN. This is 

differentiated for individual students. 

We also provide the following additional support/interventions: 

One-to-one and small group interventions for students with specific or general learning 

difficulties as follows: 

• In-class support for ADD, ADHD; and students struggling with executive 

functioning and organizational skills. 

• Phonics, guided reading, spelling and creative writing interventions for 

children with dyslexia and general language difficulties. 

• Verbal and written comprehension exercises for children with dyslexia

 and general language difficulties. 
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• Numeracy interventions for pupils struggling with the basic 

mathematical operations, word problems and other mathematical operations 

requiring multiple steps. 

Adaptations to the curriculum and learning environment 

 
We make the following adaptations to ensure all pupils’ needs are met: 

• Differentiating our curriculum and learning outcomes in lessons to ensure all pupils 

are able to access it, for example, by grouping, 1:1 work, teaching style, content of 

the lesson, etc. Adapting our resources and staffing. 

• Using recommended aids, such as laptops, colored overlays, visual timetables, larger 

font size, augmenting texts with pictures, etc. 

• Differentiating our teaching, for example, giving longer processing times, pre-

teaching of key vocabulary, breaking instructions and tasks into manageable chunks, 

reading instructions aloud, etc. 

• Differentiating expectations, for example, giving different project expectations 

and different Grade Point Average Targets for promotion to the next class. 

• Differentiating exam mode and expectations, for example, providing access 

arrangements and accommodations for tests and exams. 

 

Additional support for learning 

We have teaching assistants in all classes in Early Years through Key-Stage One. 

There is a teaching assistant for each year group in Key Stage 2- The support of the TA is 

scheduled around the classes (2-3 classes) in each year group. 

There are 6 learning facilitators working with specific individual pupils in some/all 

lessons- ensuring the individual pupil’s learning, behavioural and social needs are met. 

In addition, a UL Teacher with the UL Coordinator, has scheduled visits to all classes 

into observe lessons, monitor children’s performance and provide individual support in 

some lessons. 

The Learning Support Staff (Teaching assistants, UL teacher and learning facilitators) 

support students on a 1:1 basis when the student has specific learning difficulty (ies) 

that impedes his/her learning in a general class. 

Learning Support Staff (Teaching assistants, UL Teacher and the Learning Facilitators) 

support students in small groups when a small group of students have similar support needs 

and can work together to same objective(s)
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Expertise and Training of Staff 

 
T he UL Coordinator works full time in Grange school to manage UL provisions. 

The UL Coordinator works with a team of a UL Teacher, 10 Teaching Assistants and six 

learning facilitators who are trained to deliver UL provision. 

 
Teaching Staff have been trained in these areas: 

• SEND Code of Practice - EduCare CPD - Taken by UL Coordinator UL Staff and some 
teachers. 

• Dyslexia Awareness for International School- EduCare CPD -Taken by all teachers 
and Teaching Assistants. 

• Identifying and supporting student with Dyslexia – Dyslexia Nigeria-Onsite Training-
Taken by 20 staff members. 

• Making Effective Use of Teaching Assistant- EduCare CPD -Taken by All teachers 
who work with TAS and their TAs. 

• Reflective Safeguarding Practice for International Schools- EduCare CPD - 
Taken by all teachers and TA’s. 

 
Securing equipment and facilities 

The UL Coordinator recommends resources and sends to the School Heads who approves 

and includes them into the Whole School Budget for the Year. 

Evaluating the effectiveness of SEN provision 

We evaluate the effectiveness of provision for pupils with UL by: 
• Reviewing pupils’ individual progress towards their goals each term. 

 

• Monitoring by the UL Coordinator. 
 

• Using provision maps to measure progress 
 

• Recording and tracking attainment of students and assessment data 
 

• Enabling pupils with UL to engage in activities available to those in the school who do not 
have additional needs. 

• All our extra-curricular activities and school visits are available to all Grange 
pupils. 

• All pupils are encouraged to go on our school trip(s). 

• All pupils are encouraged to take part in sports day/school plays. 

• No pupil is ever excluded from taking part in these activities because of his/her 
disability
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Support for improving emotional and social development 

We provide support for pupils to improve their emotional and social development in the 

following ways: 

• UL pupils are encouraged to be part of the School Council 

• UL pupils are also encouraged to be part of School clubs and teams to 

promote teamwork/building friendship 

Involving External Agencies: 

The UL Coordinator seeks advice and support from external agencies in the 

identification and assessment of UL, and in providing specialist support to individual 

pupils. 

The UL Coordinator is the designated person responsible for liaising with: 

• Early Years Assessment Team 

• Education Psychology Services 

• Behaviour Support Services 

• Speech and Language Services 

• Other Specialist Outreach Services 

 

Complaints about SEN provision 

Complaints about UL provision in our school are made to the class teacher/UL Staff, then 

to UL Coordinator in the first instance. Procedures for raising concerns or complaints are 

covered in the Grange Communications and complaints policy. 

 
MONITORING ARRANGEMENTS 

This policy is approved by the Head of School. 

This policy will be reviewed by the Head of School, Head Teachers and UL 

Coordinator every year. It will also be updated if any changes to the information 

are made during the year. 
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